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CAREER EDUCATION AND THE kUSlNESS-LABOR-lNDUSTRY \
: COMMUNITY : :

- | . PREFACE , o L
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From the beginning, career education has been pictured as an effort that
cannot succeed if only educators are involved. Instead, it has Been made.clear
that a collaborative. effort is requir invdl\ging (a) the educational system, . .
(b) the business-labor-industry congnynity, and (c) the home/family structure.
Without the active involvefnent of the business-labor-industry community both

- in policy formuldtion and pregrim operations, it xlj. becoming increasingly
obvious that career education cannot sucgeed. © W -

Here, three Office of Career Educitioh papers, specifically prepared for
presentation* to conferences of businesslabor-industry persons, have < been ’
assembled. in one place. It'is hoped that, by doing se; a clearer picture of roles .

%ee}ponsibﬂities, as well as advantages, for persons from that community will

. be r clarified. The topic Jf involvemgnt of persons from the business-labor-

industry cammunity is discussed extensively in, many other USOE papers which
are also available upon request. - / '

* Missing from this set of papers is oné devoted specifically to problems and
- prospects for involvement of organized labof in career education. While this -

~ topic has been addressed in #veral way®as part of other VSOE papers, a special
paper dealing exclusively with this topic has yet to bv peepired. It is recognized
that jts omission from this set represents a serious deficjency which must sgon
be corrected. , - A . )

. Also rnissing. from this set of papers are ‘'somte Very valuable summaries of }

St ‘J prior conferences held by USOE’s Office of Career Education seeking advice and

"+, “Consultation from business-labor-induiétry personnel. These, too, have been

" . published elsewhere. Their omission here is purposeful in ‘that, by doing so, we

hopjsre stimulate the produttion of many more valuable ideas and suggéStions

\'{ro‘m those reading-this monograph, Such comments and advice are eagerly
MY

sought fron‘l all Who read this monograph, ¢
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. THE LINKAGE OF EDUCATION WITH THE
. WORLD OF WORK AND CAREER DEVELOPMENT
) . L)

= Technoloy continues to increase the complexity of our occupational lety.

o It-is not simply a matter of the increasingly rapid rate at which new occuphfions

. are created. Rather, it also,involves recognition of the-fact that thése hewet

- - occupations require more skills and knowledge. As a result, the dem d \for
unskilled labot diminishes each year. Relationships between education’and work
become closer and closer. We all know this to be true. Yet. both educatorsand
the busines-labo'r-industrx community have failed to act constructively in-
accommodating to” this fact. Instead, both have béendetl to Hlame hose least .

. responsible for this condition—namely, the ybuth who leave our educational __

"4 ™ institutions for the world of paid-employment. When we tire of blaming youth, -

* . we blame each other. In Aither event, our youth continue tof%ufer. .

»
‘

. Our educational ‘irtstiputions have operated, for years, undef a false
. “ ption that Jhe best way to prepare youth for the world of work is to lock ’
.+ them uplin a schoolhouse and keep them away from that world. The N

N business-tabor-industry community has operated under a false assumption that®**
:,‘ reSponsibiﬂ'ty for readyi. c?utt? fo‘r entry into the wor{d of work must_res: )
3 } squarely on our educational institutions. As a result, the “‘world of schooling” *

¢ dnd the *“‘world of work” hafe been two quite different 'worlds. Is it any wonder
- _that our youth. have had Ouble making the tramsition frond ;ihe world of
% . whogling to the, wold of\ work? Is it -any wonder that*adults needing .
. occupational re-tr‘:;lmérlg#gs_hai trouble making the .traiisition from the world .
. of work to the.wortd o schooling? Tt-is timeto quit askj g such questions er}%
to start moving toward some cc'mstructiye solutions. '
‘ ’ ] . .
Needed solutions do not, in 'my opﬂm lie in/*finetuning” either world
. through making minor modifications. Instead, it seems to me we need to work .
e - together td create a “third world” for youth 4 world -in which educational
institutions and the business-labor-industry communitypteract collaboratively
to provide an environment, a set of leahxing experiences, and a set of
opportunities for helping *all pcr'sons in our séciety —adults’ as well as youth—
women as well as men—high school dropouts as'well as college graduates—the
- . pooryas well as the affluent—make a successful transition from the world of
- schooling to the world of paid'employment. - . . .
* ., » v ) . .
To me, the careeg. education-movement represents the kind of “third world” - “
* environment that is %o badly needed today. Career. education’s primary focus s
. on increasing the ability of igdividuals to recognize and capitalize on
relationships- between education and” wofk in' our society. It places equal
~ ' emphasis on society’s need for work in increasing productivity and on the,
individugl’s need to fing pefsonal meaning and,meaningfulness in-the work she
s or he &«It balances the la}x of microecanomics which, in effect, says “thére
. 1 . - -
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sin’t po free lunch” with the law of macroeconomics which, in effect, says'*in
the long rin, we're_all dead.” In so doing, it rests its basic stiategiei of

- mceptua%udona;oun&&e principlés of career development. = _ .

It.assumes that, unljge egslier‘educational concepts, career educatipn is not -
something that the schools can do by themsélves. Rather, at its basic roots, the
career education movement has been pictured as a collaborative .effort of the ,
formal educational m, the business-idbor-industry-professional-government
community, anid the here and family structur®. ot

.

To discuss this “third world”’ environment represented by career educa.tion, it
will ‘first be necessary to discuss some. #bed rock” ptinciples concerning both

_ work 9nd career ‘development. Second, it will be necessary to discuss briefly
some basic steps in career developfnent where this “third world’; envirénment is
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-When *vmt, Boston, I try to spend some time in the old graveyard on the.
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Boston Commons. There¢, on tombstone after tombstone, I can find three facts -

inicribed—the name of the person, age at time of death, a#d occupation. It is
obvious, witen one jhinks about that period and reads those inscriptions, how.
each-%pbblq,'l maker, teacher, lavyyer,etc.—.cont‘riliquea,_ﬁlrough wark, to
the society of the time. More important, to me, it is dbvious that work was a
meaningful past of the persorfs lifestyle. It is easy for me to size about
lifestyles and the great meaning of work in that early American sbeiety. As I do
%0, | always have a great Teeling of sadness that work; as a part of one’s personal
.identification,’ no longer hold$ great personal meaning-for many American

citizens. . ’ . .

.
f 3

) i . ’ .
. Please do not misunderstand what I am trying to say igre. Iam not pleading
. or wishing for @ return to a kind of occupational society that-existed in simpler’
times. If we inscribed gravestgnes with occupations today, we would need very
large stones indeed simply to record the variety of occupational changes that can®
be expected to oecur for most persens today. We would also have to inscribe the
graves of women with considerably ng)re than the words “wife and mother.}
No, I am not pleading for a return to a simpler society ndr to a rebirth of the
classic form of the Protestant work ethic. Those,days are past »As we live in the
present, we must look to the future. But, as we do so with a time perspective,
there are some valuable observations to be made regarding work and life.

-

* ' : . ‘ 3
olk, in such a time perspective, is more properly regarded as a hdman right
than as a societal obligation. When 1 usé the word “work,” I am (with some
technical restrictions not necessary to specify here) speaking about conscidus

2




aimed at pfoducmg benefits for oneself and/or for oneself angd others.
g dny of us facy squarely the question “Who m}? 17" we discover thit, ta a’

very large degree, the answer we give is stated in tepfis of our accomphshments—
" odr acfievements—things that we have done durigg our lifetime. When we face
the even mdre: personal question of “Why am I?” we find this t0 bg even more
true. Each of -us is best known tp ourselves and t6 others lhroughbﬁ(:vork we N
- 30 and have done. Each of us  {inds our greatest sense of self worth ugh the -
persongl and societal beneﬁts we are able . to produce as a result of our
efforts—through our work.c . - .

‘1 am xpakmg here of a basic human need of all human bemgs It is a need
that is just'gs real in 1974 -as it was in 1774. It is a need to 46, a need to be
. useful, and# need to be usé&? Former President Lyndon B. Jolhson put jt well
when, in one of his speeches, he said ‘““To hunger for use and to go unused is the
gnatest hunger.of all.” .
A 2
. If tlusﬁen is what is meant by “work” as ‘a human rxghr,_then it is
N . important to define “career” as the totality -of work ‘one does in her or his
difetime. th,thisdeﬁkition, it is obvious that each of us has only one carggr.
For most persons, ber-or-his career begdlps considerably prior to the pre-school
A ¢ yedrs,and extends well into the retirement years. During one’s career, there are,
and increasingly will be, several changes in jobs, positions, and even occupations.
But one does not change one’s career. Rather, one’s career evolves and develops
. throughout one’s lifetime and, in the process; serves as the clearest and most :
. obvious way in which each of us can answer ‘the two questions of *“Who am 17"
amd'Why am 1?7, - .
h " , . v
In’ the sense I have been defining ‘\avor ” herg, it is clear that mdhy thousands
of people who have found jobs in cypational society have. not found -
work" Instead, they have foun what must more properly be known as
* “fabor”-as largely involuntary effort to produce somelhmg—be'lt goods or
services—which, while supposedly of some value tq others, holds little or no {
persqnal meaningfulness or sense of real accemphshment or real purpose for. the .
, individual. To meet their persenal needs'for work, they must look to activities in
. which they engageé during their leisure time. 'I‘hey endure, rather than enjoy, their .
jéps. Productivity declines. Worker dissatisfaction iricreases. Neither employer or
employee is happy. c . o

b 4

. [ .
3 - +

Current efforts to humanize™the work plaoe are, at best, means of correcting -
-this situation. They are not basic ways of prev;nung its occurrence in the future.
A long rangé positive and preventive approaéh will demand that we face squarely
the increasingly -close relationships_between education and work that exist in -
today’s occupational society. If we do this, we find many workers whase jobs
- underutilize their talents, offer little or no challenge,.and lead to boredom. We
\ .. find many others who, because they lack specific skills, find they cannot meet
. . h— i
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. employer echutiom aid. so are frustrated Whether the condmon isone of

‘boredom or fru:tmton the reult is the mne-i L., w0rker n.liqation . .
Educdtion, and relauomhrpe betw education and work, is Tight in the

middie of this dilemma. As a result, we hear'people speaking of “overeducated” -
and ‘undereducated” workers. Such over-implified expressions, by themselvés,

do not pomt the way toward positive clmnge The way toward change can only .

be found by considering problems: of career development facmg youth in terins
«of the potential that the “third world” of career educatfon holds.fof helpmg

youth-and adults—solve such problems in today s socrety SN
n ) . . ' -
< Sot‘:ietheeds and Career Development, , ~ - °* & e ‘

L

There are four areas of societal and mdmdual “need to connder within the
. ftameworl: of career development Each w111 be discussed very bneﬂy
‘ Frrst the current raprdrty of occupanqnal. change demands that both youth
"and adults 'be equipped with idaptabihty skills. Two broad” classes of
,  adwptability skills—(a) basic academic skills; and (b) good work habits—ate prime
eoncems of the career educanon rhovement -

3

LY

*

* By basic academic skills, I'mean what,’in ¢ommon terms, is often referred to
“as “reading, writing, and arithmetic”—the dasic communication and mathemati-
cal skills that are prerequisite to learmng‘ specifjc. vocational skills for larqe -
numbers of occupations. Career education seeks to increase the student’s -

motivation " for learning such skills through making clear both the need for and

the necesarty of such skills in today’s world of work. Too many students, and

{ too many teachers, seem to be ‘caught in- a *school for schoolmg‘s sake”
‘ syndrome at alk levels of education. The onlyreason they can see for going to —
school is so that they can ready themselves for still more schooling. Studfents ask

.- their teachers “What good will it do.me to learn this}” and teachers too often -

answer by saying ““You will need it for classes to take next year.” As a result
student motivation for Jearning and teachér motivation for teaching dechnes 4
. When this happens, academic achievement also declines and, when students leave

sy,  shool for the world of paid employment, employers complain that they (the

-~ 'students) can't read, write, or calculate ata level that will make them productive
workers. TR e . . ~

’ 7 Career education seeks to turn this situation around by makmg edpcanon., as
preparation for work, both a promment and a permanent goal of all wholearn.
For this to occur, botl’ employers and employees in the world of work outside
of education must be active participants in the educational process. Many »
elementary. school teachers, like thefr students, simply do not know how,,the
skills they’ tewh are utilized in the world of paid employment. The same can  be
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-~ " . said of many teachers at the secondary and at\ the cgllegiate levels. To remedy | ~
‘.': this deficiency, careér education asks that persons from the world of work
.| outside of education be willing to serve as resoutce persons in classrooms and to °
4 - optn up the work place for studept l:g: educator observatign. Students ip our
" schogls today need to learn from persons who have been through the “schodl of ° .,
hard knocks™ as well a3 from thase who have been throygh the “gpool of hard
books.” ' . A ’ ,
A conscious effort, beginning in the early elementary school and continuing
through all of formal gducation, to teach good work habits is a second essential”
[ -adaptability skill of concern 4o career edutation. By “work habits,” we are not
.+ speaking of *work values”—of personal.reasons why a particulag. individual
would }.nake career decisjor'\s. Rather, we are speaking only about those basic .
* . work. habits which, oter the years, have been identifieq-as clearly related to T

4

produetivity. .. . -

<+ 'Let e put it in the most direct Jpossible terms. We want alt students to learn
’ to_try(lto do their best at any assignment—to begin their work on time—to finish’
their work asggnments before stopping—to cooperaté with their fellow . :
- . " workers—and to recognize the interdependence ‘Sf various workers and so the
ﬁ‘ necessity for someone who direcfs andjor, supervises others. If youth first -+
L _ becom€ aware of the nature and importance of good work habits only when
they leave sthooling for the world of paid employment, it is too late. Such work
habjts, if they are to become a part of the person, must be consciously taught
beginningin the early ¢lementary school. To be fully effective, they must be,
" reenforced in the home and family structure. Thus, this is one way in which the
- home and family become part of the collaboritive’effort known as career -
' education. Good work habits, as adaptability skills, are fully as essential as are
P the basic academic skills. : - .

" wSecond, * each student, at whatever point ste or he leaves the.formal .
L] educational system Yor the world of paid employment, nesds onk of more sets of
) specific vocational skills that can be used to' gain entry igto today’s labon,;
Mmarket. For some students, such skills will have to be learned at the secondary .
) school level. Increasingly, many others will be learning such skills at the -
..~ Postsecondary, sub-baccalaureate degr¥é levVel. Thousands will continuerto seek
v acquisition of-such skills at the undergraduate and/or graduate levels in our
* institutions of higher education. The beginniggs ‘of such specific skills; for all .
 'students, must be found in the secondary school -experience. English, for the
* . prospective writer, is vocational skills training just as much as machine shop is
" vocational skill training for the prespective machinist. We need tdirid ourselves
of the falsé notion that, in our secondary schools, some students are getging",
ready to work while,others are getting ready for college. Too many students’have, " )
‘Y in the past, gone to college instead"of going to worft.'w_il'h fio clear vocational
goals, many have learned, while in college, much more about how to enjoy life

1& 2




N o
than about how to pay for it. Career education seeks to insert, at every level of
__ edusation from the secondary ‘school thtough the graduate college, a recognition * . -
of the need for and the importan@ of using education as a means of acqyiring! .
entry level vocational skills. . '
If this goal is to be implemented in a meaningf\n'fashion, it will mean a \
sizeable increase in vocational-technical education at both the secondary and the
... postsecondary school levels. It will also me#n an increase in work experience and -
work-study programs for both coflege and noncollege bound students beginning
in the high school and continuihg throughout all of higher education. We simply
cannot expect that all,” or even most, of the skills required. for entry into the
" world_ of paid employment can be simulated or taught only within the school
setting. The job-seeking, job-getting, and job-holding skills needed in today’s - -
society are an essential part ofsthese basic vocational skills, Participation of the
- businessdabor-industry community with educational personnel will be essential
if today’s students are to acquire such skills. .

-

L

Thi';d, career .decision-making skills are absolutely essential’ in a society, such
as ours, that worships, above all else, freedom of chofte for each individual. A
‘common mistake that is made is one of thinking about career decision-making as .
though it occurred at orily one point in time. It is essential to recognize that this
is a development “process. A§ such, it “includes career awareness, career °
motivation, career exploration, the making of a wide variety of career choices, -
career preparation, career entry, and career progression. ) i

t

ot -
s

H . !
Career awareness is the startifig point. I am convinced'jthat many of today’s
youth have not rejected wosk, Rather, in effect, theyj have never heard of
it—except in a negative fashion described as “labor”. THey have never seen it,
.touched it, smelled it, or done it. Many have no realistic concept’of thenature of | "+
thrwoxld of work—nor eveh the_name op'nature of their parents’ ogcupations. ,
This g illustrated by a little boy I heard about who askéq his mother why his >~
Deddy always brought home a whole brefcase full 6 papers to work on at *
.night. When the mdther replies by explaining that “Dé;ldy can’t get all his work * -~
_ done at the office,” the little boy repligd baasking, “Well, why don’t they put
- hinrin a slower group?” ’

0~ L N

. I .
To co?rect' this situation, youth need to be éxposed, .during ‘the early o
elementary school years, to a broad overview af the’ nature of the'world of paid
employment. Such a view is one designed- to make children ware ‘that a wide
variety of kinds of work exist and are needed in our society, that people work
for diffefing reasons, and that our occupational society is an orderly -place in -
term§ of relationships between various. broad occupatiqnal, classifications. For
this to occur, the collaborative efforts of _’both the business-labor-industry
«community and the home and family will be req'ui;/ed. - ) o "

o
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To beoome aware of the general nature of. the world of paid employment is L, .
Y, v -one thing. To comidep how one might choose to octupy a particular place in .
g -~ ¢ that world is* quite a’ dlfferent _thing. Awareness must be followed by‘
exploranon—— ith a searching for how one’s mtere;ts, talents,vand valﬁes tan b
utilized in ways leading' to occupational decisions that are satlsfymg td the .,"‘ Y.
, individual and beneficial to sogiety. For such decisions to be, mad; l\umedly,lbf \ .
at only ong particular point in time is both dangerous and upseting. Yo,ulh need” /\
“tryout™ experiences that will allow them to experience something of what i{' . Ca
would be’ like if.they chose.a particular field or classlﬁcanon f work. “Schh, .« o 7

- ‘tryout" experiences, if they~are to be tealistic, must include experfbncesqgjy s"l'*

" real World of paid employment. For many students, the junior bigh school yeats =~ *
are gaoiﬂmes for this kind of experience. For. many “others, particulaily the
college bound, such “tryout” experignces should continue lhrough the senior _
high school .years and -m}é part of the. undergraduate exper1ence on acollgge
c,mpus ¢ . - N . N\

. “The makmgyf specific career decisions demands that each person angwer, for
) / herself or himself, three questions: (a) What is important to me?;- (b)#hat. is .
postihle for me?; and (c) What is Srobably for me? To answer such questions, in .
terms'of one s entire future”is increasingly irpossible in these timeggof rapid
/e change The certAmty of uncertainty is what faces most young people today. At
/'/ the same time, a reality of the moment and the short-run future always exists. It* '
;' i a reality that can, wuh the’ collaborative efforts .of the formal education “
systeh and the business- -labor-industry % commumty, be, commanicated to ouf &
youth, If such information regarding educational and occupational opportunities >’
available for choice are cgnbmed with the persqnal understandings of interests,
aptitudes,.and values gained from the-collaborative experierisdmifered by career
2, education, each youth will have a wider and giore mformed basis for personal -
career dec wnTaka Remember a rea.:;)led pattgm «of career decisicns for
each youth is what we seek——not necessanly decisions that seem reasgnable to us.
_ For this to happen, c&nsiderable stiengthening of career guidance apd counseligg .
" must take place in our'educational institutions. Part of this strengthening must
come from the resources+both personal and physical—of the busmess labor. /-~
mdustry,pommumty and the home and family structure. . e

r ¢ . ’l , ' * M ‘
L v \*" (
Work Values : N , P C )
po " " -
Fmally, a few words‘about the nature and lmportance of work values isin .
order. No matter how "much’ help is ‘provided in career awareness career”
exploration, career preparation. or carger decnslonmakmg based on a combina-

tion of self and occupational information, the very personal question of ‘WHY
SHOULD I WORK”” remains fol each }vndual Answers to this question can

\

2

|

|

l

L’ : be viewed from an economic, a sociolofical, or a psychological base. ‘Each
indlvldugl can, be axpected to ase se three bases, singly or in some -

o
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\ eom&utlm for anmﬁng thifmost persoml questien As they do, *some will
. find themselves -choosipg to ytilize their work values in unpaid woxk—for \
2 *example, as a volunteer worker, a3 3 full-time homemaker, or in work ’
*  part of their leuure tinfie. Many others will want to answe} this question frverms
" of the settihg in whicH they spend their greatest number of wakmg "hours—their
work phce in the wotld of pmd emp)oyment )

W\

I work values are to be méamngml in the world of paid employment, it mpst
. % . ! be pogsible for workers to exercise, themn in thet world. course, is the !
P M topic of humanization of the’ work place und-one that cannot be '
- . . discussed here. 1 mention it simply ‘to illustrate that, if the career education .’
effo;ts I have been speaking about here are to be initiated, thls topic cannot be.
Y icnofed o

-” -

v

. I.etfme conclyde by statmg, in the most umple and direct terms possible the

- boals of the.career education movement. In a societal sense, these gals can be # °
. _siated by saying that we want every ‘individual in thess United States to:

. '. ) (a) want to work; (b) acquire the skills pecessary to work in’these e times; and

-, - (c) engage in work that is satisfying to the. individualsand beneficial to ociety. In -

: an individualistic® sense, we warit work—(true work, not labor)—to become *

(a) possible; (b) meaningful; and (c) sansfymg for each individual. - 3

, . ' ., These goals are ones that cannot b& met if only our formdl eduwtlonal
. system is working toward them. They will demand the kinds. collaborative .
« - efforts ahd dedication- that 1'have been talking about. in "this paper, Both the
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: The basic them-e'of these ‘remirks centers around an,memon that the career A
*E education concepttand the buuness—labor—mdustry community in the- United

; States need each other. Both*have much to gain, and nothing to lose, by.entering

" into an active, Collaborative relationship. My purpose hére 1s to explam“ and
mpt to defend this’ position. s , , .

"Ta do so demiands that ®o topncs be bneffy discussed. Fmt it will' be
. necessary : to opiline the basic nature, goals, and .methodology of career - .

e education. Second d like to.outline the role Thope the bpsmes-labor
i industry commum play in career edyication. RN
Eduq_tiamcodsmdNee& R -

Career educatxon $'a movem'ent that has committed itself to hglpmg all
. individuals understind and ‘chpitalize on.the increasingly close felationships that
exist today and that are coming to American society. The %o areas of expertise
"invdlved—i.e’, education and work—maké it obviou¢”that career education -
" cannot b€ effective if only® educators are involved. That is ‘why, from thé .
‘beginning, career education has been pictured as & collaborative effort involving "
educatofs, the business-labor mdustry community, and the home arid family

. ;}\structure © . .

“Career educatron is meeded for two basic reasons. First, the “Wm'ld of -
i&ioohng" and the “world of paid employment” are out of kilter in the United .
. States. Tbo people see themselves as going to school primarily so they can
. goonto er schooling. Some keep Poing and‘some quit. As a result, we
- have, in terms of job requirements, both *over-educated” and “under-educated”
workers in the work force. Both the boredom of the “overeducaged” weorker .
and the frustration of the "undereducated” worker contﬂbute to worker* . °
. alienatier—and thus. to Jowdr levels of productmty The results are good neither = -
* - for sodcty nor‘for the individual worker . .

-

- "Second, when the’ mcreasmgly technologlcal nature of our society is
onsidered simultaneously with its increasingly rapid rate of change it is clear
’ that persons seeking to work must be equipped with a combination of
adaptability skills (that will help them &hange with change) and a set of

. ¢ job-specific skills that wilf enable them to enter the labor market. It is equally
‘clear that our current system of formal education—from thé elementary school

| th;oug.h the college levels—has not changed in’ ways that will effectxvely equip |
- studgntf with both kmds of skills. ;.

—
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. _ - Equipping Students with Adaptability Skilis - S ke 2

%
There are six kinds of adapt;)rhty skrlls empliasized by career educatron
Only a thumbnail outline of tHe way-s we hope te provrde students with such
skills can be presented here
1. Basic academic skrll.'& We see “reading, writing, and arithmetic” as the, |
most important_adaptability skills needed by today’s youth, Clear evidence. ”
exists that thousands of youth leave school unequrpped with such skills. It 18
basically a matter of educatronal productivity. We seek to increase educational -
productivity through redudliig worker alienation amoag both students-and .
teachers.-Our methods are essentially the same as those used in reducing worket.
p ahenatxon in business and ingdustrial settings. \ s )
' . - a4
Z”Basrc work habu‘s Good work habrts are essentral to productjvity in a‘;y
field and so certainly qualify -as adaptability skills- Iske most other positive.
social habits, they are practiced best by adults if learned as children. Schools : ¢
have slackened their emphasis on teaching work habits in the last 30 ygars..
Cageer &ducation seeks to turn this around through havmg such habits taught
— ~conscwusl,y conscientiously, and proudly by all teachers hegmmng in the, ealy
-"éliacntary school years. , .
. L W3 Work values Societal changes have produce’d changes in the variety of’
ways persons answer the question “‘Why should / choose to work?” Our youth SN
need to understand the. differing Kinds of work values that exist’ in today’s .
. society and to choose some set of work values that will be perso'nally .meaningful .
to them. Career educat,lon seeks to help students learn and apprgciate this -
' variety. Exactly what work'values a particular individual chooses is not nearly sc»
unportant as that he or she chooset some such set of values. Make nq mistake: .
We do want students to want to work Career educagon is not ashamed to admit:

this. y - .
2 . ad - _“ ) s,

' ' 4.-Knowledge. of Work Work Enviranments, and Occupatfbn& Many yquth ’
today hagen’t rejected work. Rather, they have had no first-hand experiencing of °

work. There is only so much oné can leamn about work out of a book. Career,’

_ education .seeks to all students both observe and experiente work. In’

* addition, career edifcation Seeks to help all students know and understand basic:«
elements of ecoromic awarenessiiie free.enterprise system, the organized labor

¥ movement, and consumer education. Such knowledge is vital to adaptabrhty and .
to career choice-making. ; _—

a

5. Career Decisionmaking ' Skrlls Career decmon makrng, like decr;u‘m‘
making in general, represents % set of skills that can,be learned by almost all
persons. Such skills aré vital to both initial career choices and to aduft

- adaptability needs. Career education seeks to equip youth wrth such skills




’ 3 " throughithe joint efforts of counselors, teachers, parents, and members of the .
' business-labor-industry community. I !
. . - -
T 6. Job Seeking, Job Getting, and Job Holding Skills. Again, we see a set of
important, yet basically simple, skills that are essential to career adaptability .
Career ediicatfon seeks to equip all students—those going to coﬁggé as well as
those who do not-with'such skills and to give students opportunities to practice

ons. "« < .
. . S “
° . e .

¢ " It is eareer education’s conscious and purposeful emphasis on these six s ,
adaptability skills which, when given. high educational’ priority, most clearty

make career education ;ometlxihg “new and different’” . o
¢ Equipping Stodents with JobSpecific Skills o W
. ¢ . ‘ . R o . L X3 s
In-the past, only students in vocational or technical educatjon were viewed as -
needing job-specific skills by forrhal education. Career edncation sdeks to correct
this situation in three basic ways. . se T

b1

prominent and permanent goal”of all ‘'who teach and of all who learn. ®areer
education seeks to have ail students, by the time they leave the educaﬁopal
system (Note: for soie, this will mean High school but for others it will mean a .
college or university) be equipped with a set of vocational skills that can be used -
to enter the labor market. To fUlfill this aim, career “educaiion encourages
’ _ incredses in vocational and technical education ap/secondary and postsecof‘ary_‘
education levels. In_addition, career education/encourages colleges and_univer-
sitiés to offer some vocational skill training/to supplement their libeta}-arts
emphasis. - ¢ : Co \,}°>,

0

s 3 .;. ' . “
/ First, career education aims to make ¥ducation, as preparation for work, a

-

Secén.d; career education seeks A0 call- hational attention to disparities
between availability of kinds of vogational skill training available ypsyeuth ‘and
& © _, entry occupations available in the world of paid employment. Hopefully, this

may encourde the general public to support a wide variety -of educational
- - institutions whose mix is more in ling reality . .

] i e

S

Third, care¢r education, in emphasizing entry job skills for school |gavers,
tries to bring équal emphasis to vocational training opportunitiey existing gutside
‘of formal education—including both OJT ahd formal appren(iccgllp programs.”, -
Differences between acquiring initial entry level skills-and acquiring the skifls of -
. .« competent worker—be it -2 craftsman or a lawyer—are great and becoming *
Yo 'gr_e,er. It is.an element of reality that all youth today need to understand.™
) - v

L3

Note that the career education concept calls for identification of nééd and

- * provisions for more appropriate vocatignal -skill training at, afte levels  of
- . ! . . N e -
‘ o Sl \
. . 16=. - ' .
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~  educagion. Such training is actually provided by vacational educators- by college

" “professors, by members of the business- -labor-industry commumty, and by'

employed professxonal persons. In this sense, career education can be thoightof .
‘asa catalyst for provndmg such 7aimng Such a catalyst has bcep@eded we

, think, for years. , : ™ :

' . } 1 kS ' J, . - ’ :
Cceex Education md the BusmesL-Labor lndustry Commumty . l

_ From the beginning, those of us in career educauon have ‘emphasized that
« career education is not-something educators can do by, themselves. Without the

active involvement of both the busfness—labor-mdustry community and the hame

and family structure, career education cannot succeed. Here, does not "

pemnt me to talk about the home and family structure’s role in career

edlication. 1 can only provide a brief fisting“of the basic ways in which we séek

the collaborative efforts of the bumne:s-labor-mdustry commumty These

+ include; .

—

1. Serving as resource persons in classrooms at all levels of education to Help
both students know and appreciate relationships between education and .
++ particular kinds of work. . T

[ “ . ! T

2. Providing observatxonal work expenencev, and work-stf®y to students and
to those who educate students—to teachers, ufiselors, cqlﬁge professors, ahd
admimstrators 1 i v -

‘e

3, Providing expert knowledge and ¢ tation to educators concerning the
nature of work, the changirg nature of occupations, learning opportunjties in
the businesslabor-industry commufity, and - basic” principles of the free
enterprise systen{ and the’ orgwd labor movement.

4, Providing collaborative assistance to educauon personnel in attempts to.
y level of education, make a successful transition from

5. Prow ifig effective ‘Ways- 6f ‘humanizing the work environment _that
e world of paid employment, can become more meaningful morg
jrig to mdmdual workors. ‘ ’,
! \
.. /6. Encoh;aging educators ind “educational systems to chnnge in ways
Consistent with the career education com#; .

oth youth st adult “students® are

P 1 Worldng with oducators who, withf} ,
trying 1o provide wkills that will help porsons make more produc " ugg of
letsure time.

12
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B N all of these ways, educators must hive the collaboratwe assistance of the
orindustry community if career. education is ‘to succeed. The’
rtise in that community must be combined with, the éxpertise of

) fnsionnl edmtots if the-challenges facing youth in these times are to be
.‘." . t. ) ' \
N ' ' = Y . —

l hope these remarks, by trying to coavey what career educat:on is; have
vinced you that career education is not: .

1; A new name for ‘ﬁlocatxonal educanon »

a8 2! A:n att,pmpt to d;scourage youth from attending college.
3. An attempt to make educatxon as preparauon fof work, the only goal of
American education )

L - -

c

4, An attempt to downplay the xmportance and necossxty of both general
. edugation arid hberal arts education. : .

-

5. An sttempt to-lower educational standards.

-1 6. An attempt to de-humanize American education.; . *
. e L% ' . .
o ‘ﬁ An attempt to restore the slassic work ethic. L ,

,
.

-+ .. Carger education i “tone, of those “things. In its simplest foim, career
., education is an attempt to help\all mdtviduals (a) want to work; (b) acquire the’
sldl.h necessary to ‘work in these, times; and (") engage in work.that is satisfying'
" to the ifftividual.and beneficial to society. if successful, “work” will once again

bgcame honored expressipn—not a dirty fourdetter wprd—for all persons. If |
the buainess-labor—industry will join actively in this gffqrt, it can become a °

”‘uty ‘, Lt ' '
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" 7" - npational and i
- o~ volved in the mﬂanon-recessxon problems currently facing us. Problems
’ ;ﬁectmg-produptxvxty have'er; discussed, from time to time, in terms of such
s sgjor events as the énergy crisis, changes in technology, Amefiean pohc»q,m/.
' fiscal, monetary international relations,’ ete., and in many other areas s well. R

ma;or oil producmg countnes of the, seod #1t seems probable tha‘t valid
relatlondnps-casual or othe 32 ‘exlst justifying the clmms of those who ]
arguesuchdxrecnons . » L

’ I8 PN &

N :
My concern here is that the American system of férmal educatfon be included
in such discussions,.both as a contribu'ter to the problem of productivhy and

sevolution has already begun . that rates under thése s:multaneOus as *
sumptions of cause and cure. It is Known as, Career ‘Education. The
"Office of Education Fecently ,published an official policy. paper on this~tppic . .

entitled AN INTRODUCTION TO CAREER EDUUCATION. That paper confains. ,
" a listing -of 11 current conditions calling for educatioria} teform. Eath of >

11 conditions can,I believe, be related to probjems of productmty The B

called for by career educanon with referenoe to each of thes;, 41 conditions, ' |
ﬁ'“ in myopinion, be ylewed'as makmg some contnbut;gpg towatd’ m )

productwity . o ' g ey Co .4; :

Here then, T would like to name each of the 11 condltlgm,xugge;( way‘s in*

ich it.cgn be thid fo have contributed tq.lack .of produgtivity, and but]me %

efly changes caileti for by career education leading Aoward cg)rrection ofthe 1 °*
condition and so to increase in uctmty ‘The two assumpt with'wlucbl v
begin are: (a) problems 6f productivity have a long hlstory o lopment and
will require a long time to cure, Thert are no immediate * ‘cures™ thatwill ¢hange , .
things suddenly;1 dramatn:ally, and (b) while the changes catled for by career | .

. education are,cleatly only part of th‘e needed solutions, each can help some.-

Co:iditionllz Too mamy persons E;vin‘ our educgﬁonal systern mdeﬁcnqi ﬁ: " o
the basic academic skills. required for ndagubility in today’s rapidly changing -
mty. . ) ’ . -, . et \

_— -
L

Coandition 2; Too miny students fail to see meaningful relationships,between . , -
wbattheymbeh;dedmkaminnd:oolmdwbatdnyvﬂdowhenthey
leave the educational system. This is true of both those who remain togndm
dﬂld:osewhodmpoutofﬂ;eedmdomlnysten . /!
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Thére can be little-doupt regarding the importance of mastering the basic
scademic skills for those who would seek.to work in today’s wozd of paid
— oym&m Unless such skills ‘have beén mastered;’ people have qltfﬁcultyL
* “learning the job specific skills, many are -asked to acquue ance ‘they are
oyed. They nave even greater difficulty successfuily cofypleting various’ .
forms of postsecondary education that many need to ehter’ ‘today’s labor market.
. Finally; they have great difficuity; whea, as adults, their specific jobs become
obsolete and tl;ey are faced with problems of leammg ftew vog‘atxonal skills. :
Sxmdarly, there is httle doubt but, that many of today’s yomh are not
leammg the: basic academic skills very well. Educators have observed thousands®
.of small children who begin school as eager léarners and who are completely
“turded off” prior to the fourth geade. sMany seem basically lacking in
motivation for learning.. They-see-no good reason for going to school ather than®.* .
s0 they ¢an go or to still more schaoling. Moreover, the schooling they have had,
has ahemtcd many of them from theu primary work roles as students )

Career educauon ueks to correct these ebndltlons in two ways. First, it seeks
‘to motivate students to learn throﬁgll usmg a “success,” rather than a “failure,” '

failed to do or how others- did better, ye seek to glve eath studerit credit for
t.she or he. actually accomphshed We think that, ¥ the *student is made
Taware of .the. fact he or she ﬁqsomethlng, it will motivate the student to do

elbmentary grades, phy it is rtant they learn the basic academic skills
such skills are e jally prerequlsxtes 0 success in most occupations today. By

pdults we hope fo motivate them to try Barder to master t.hese skxlls :

In short, we are trying to make the work of the student-namely, the maste
of académic skills—both more satisfying and more meaningful to the xtudeqr‘g"/
. so doing, we-have simply adopted a basic, principle of worker productivity that
*  says productivity will increase if workers are rewarded for what they have
accomplished and if workers can see the importance of thé work they are asked
to ‘do. By taking this approach, we )mpe to increase educational productivity—

Condmon 3: _American eduamon as cnrrently stmctured beﬂ meets the .
educational needs of that minority of persons who will someday become coljege

. gradustes. It fails, to place tqual emphasis on meeting the educational needs of
that vut majority of students who wiﬂ nevér be college gnduates. . ’
Coulitron 11: Post lugh school eduanon has given m-umcmt empl;uh to '
eduqtionl programs, at the sub-baccalaureate degree Ieve,l

approach to duc‘on That is, instead of emphasizing to students what they ' -

more. Second, career educatin seeks to show students, beginning in the qjly .
—that

showing students why such skills are needed and used in the “real world” by - )

ie., academlc achlevement .-
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‘Coudition 4: Amétican educats hunotkeptpecewnﬂlthenpndnyofchange
- hfepo,dnhstrﬂoewpa locietyAsateqhwhenvo:kerquaﬁﬁa- )
ﬂenueeomp-edwith;obrequuements,wefmd.ovueduutedndwer '

"’ educhted workers are present in in large ‘numbers. Both the boredom of the
."  .overeducafed worket and she frustration of the undereducated worker have,
* eolu'ﬂtedbpoying dmuonmlhetohloecupatlomlaocnety 4 ¢
v Whenahnostso%ofmncuhxghsc students are getting ready to do
- what almogt 80% will' never accomplish (h&.,-become a college graduate) there °
. %ems little doubt but that something is wrong with our system of educatign.
¢ '.I'he “somet!ung ”as | see it, is the irtational worship of the educauonal truism
that holds “more edummm makeés one better preparedfor work”’ which, if
" followed blindly, leads to the obviously erroneous -cdhclusion that fhoee who .
Chave spent the most time ikschoplare the mos(\prepared forrwork. This, in tarn,
has fed to an aimost u acceptance of the pﬂ.mltal assertiofi which says
“Pd rather have my son bed college graduate than compete withone.” * '
s - ’ .
Unfortunately, in te;ms of today s youth iabor market that puental
assertion, ca;nes’wnh it a substantial amount of- validity if the dnly question
faced is employment versus tnemployment That is, uhemployment among - .
college graduates remains substantially lower than that for high school graduates -
which, in turn, is lower than that®for high school dropouts, The ‘trouble
Obviously lies in equating the phrase “mot prepared for work” wnth the phrase SN
el “thoee least apt to be unemployed » } ‘
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. When many more yquth are looking for ]obs-than the numbgr ofjobs that art L
avaihble it is ‘certaigly trué that employers have tended to employ those wha ]
v have gone . to school longest. They: do so, 1 am sure, using the assumption that,
(gven two applicants, neither of whom has the specific skills the employer seeks, .
the employet isebetter off taking the one Wwho has gone to school the longest X4
because. that apphca.nt is, probably miore adaptable to the employer’s needs and,
in addition, has*demonstrated more perseverance It is hard to argue with ﬂus

employer aasungpuon . * 2

. ,
/ » ‘ ‘ »

The result, ho%zever, creates a traglc educational “Catch 22~ sxtuatxon for
youth The unemployed youth is led to a conclusien ‘that, if employment is the ,
" goal, then moge, s ,eduCation is thé surest foute to that’ _goal—nq matter what the. o -
! kind or q of e(ﬁxcaﬂon The employed youth, en the.other hand;-often
finds the work less challengmg and demanding’ than his or her education has ..
%ﬁrepared them to do. With no greas mtrindc( satisfaction coming from the work |
¢ iuelf the productivity of youth often declines while their demands for
higher wages (which repre the only tangnbje benefits derived from their |
! jobs) goes up. This reinforces the “school for schooling’ssake” syndrome and-is, ',
in my view, a direct contnbut’or to c,urre nt productivnty problems in our soclety
LA . ’ "y s
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Career education seeks to turn t.hrs situatron around by emphasrzing the goal
of education, as preparatron for work, at all levels of Amgrican education for all .
who rto]i:il and fer all wholearn. It séeks to eliminate the question many high
school: seniors ask whichi is “Should I go to college or should I go to work?”-as
though those who go to college do not go to work. More importantly, career’
‘education seeks to bring equal emphasis to adaptability skills and job specific
skills as considerations in youth employment patterns. We seek to elimingte the
false notion that a degree will be sufficient to find a job and to place gfeater ~ «
cmphasu on vocational 'skills the job applicant possesses—whether those skills are, .
learned in a university, in 'a community college, in a high school through
apprenticeship, or in an on-the- job training situation.

"~ This country must face up to the fact that, while the need for workers trained % h
at ‘the postsecondary school level is increasing, the rieed for liberal arts graduatés o
with no specific vocatronal skills is not. We cannot affosd to continue to gluft the.
labor market w1th college graduates far in excess of e’ number of jobs that P
require a- collége education. Our educational system, when compared with
occupational requirernents, is “out of kilter” today. Career eduéhtion seeks to |
correct this imbalance through émphasizing BOTH agp}ablhty skxlls and job

" specific skxgs as student goals o ~

Condition $: Too many penons Jeave ou{_eaucatronnl 'iyﬁm at both the
secondary and collegiate levels unequipped with the vocational skills, the
self-nnderstanding and career decision-making skills, or the work attitudes that '

“are emential for)nakmg a successful trandition from school to work.

One of America’s ideals have always been freedom of chorce—mcludmg '
freedom of occupational choice—for all of its citizens. In seekinf to help protect =
freedom of oceupational choice for youth, we have traditionally combined
efforte to ‘increase student self-understandings with efforts 4o help' youth
ynderstand the ‘world of paid employment. It should be appirent to all of us '
that we have not succeeded very well in this effort. -

- ’

Career education seeks to correct tlus situation h several ways. First, we seek

+

. to help pupils, beginning in the elementary, school years, to &>serve the world of

paxd e ment, to gain some*general understanding of its nature by such

~observatlns, and to gain some appfeciation of the importance of interdepend:

ence of all kinds of work for societal survival. Second, career education seeks to
increase student se'lf-understandrng through letting students try out various
occupatlonal roles and so gain, through doing, a better understanding of both
thefr interests and their abilities. We seek to emphasize the fact that each of usis .

" best known to ourselyes and to others through our accomplishments. _

-
“»
?

. R 3 ‘. “ »
~ Career educations’s prime emphasis is on meeting the human need of

human beings to do-to accom’l(o achieve sor.nething that will help the
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mdividual ugdzrstand hlmself or herself. Equally unportant such an empiasxs
'helps the infividual develop a personally meaningful set of ‘whrk values—atway
of answering the question “Why should / choose to work?” that goes beyond
simply economic consideratfons. Too many people today continue to look for
jobs rather than for work. Career education placcs_eqnal_emp_mmakms —
work posmblq, megningful, and satisfying to each individual. : [
v~
Third, cdreer educanon emphasizes ¢ ect}y career decisionmaking skills, Job
seeking, job gettmg, and. job holding skills for all yeuth. These are skllls that can
be learned by almost all.youth. They are among the most important of the
adaptabxhty skills that will be mcreasmgly needed by persons in our society. .
Coupled with such skills, career education emphasizes teaching youth good wor ’
habits consciously, conscxenuous!y& and proudly. Such habits have, for many -
years, been among, the gornerstones of productivity. We think it is time ”they are
em;:hamzed at all levels of our educaticnal system. .. ) = .
Condmom 8: lnmff'ment attention ha&'ﬁ gwen to learning oppo:tumtnes
which exist outside the structure of formal education and are mcre,amgly
neededbybodlyouthand’,adultsmomsoaety R
Condmon' 9:- The geneﬁ pubhc, mclwdmg parents and the busmess-mdustry
labor community, has mot been: given an adequate ro'le in fonnulahon of |
educational policy. N Cof : © s

—
’

Condition: 7: m::rg needs for continuing and recurrent oducatidfn of
adﬁfts are not f adequsitely by our current systems of public education.

For too long, educators have operated as though stdents could leam only
from books, only in classrooms and only from certified teachers. As a result,
they have assumed that the best{vay to prepare students for the.world of paid
employment is to lock them up in a z:lassroom and keep them q;Lay from that
world. The bd‘mE!s Jabor-industry commumty has madé a false 4 ption that-
readying youth for thé world of paid employment is none of their business. The
general public has made a false assumption that public schools exist primarily for
the benefit of youth and that once youth have left such schools their need for _
educzmon will have “ended. . -~ ‘

4
*y

-, wdreer education aims to correct each of these falsevassumptions in a variety

" “of whys. First, we seek to join the *world of schooling” and the “world of paid - v
employment” through.” providing observational, work experience, and work:
. study opportunities for 'students—and for those who educate students—i.e., for -

" Yeachers, counselors, and school administrators. Many teachers who would like

o show students .career xmpllcatlons of subject matter cannot do so because

they ‘do not know what they are. We seek to correct this through encouraging

Jducators to visit and to gain some experience in the world of york outside of

18 ' U -
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- formal educmon and to encourage the use of resource Jrsons from\h <
budnes—hbor-indu#ry commurn;y in the classroom - , .

.
-

There are severe limits to wﬁf students can learn st work out of a book: &
Aeeordmﬂy career education secks to make work experence—paid or unpaid—a -
general educational methedology available to all students beginning in the jumior

high schod years and continuing through the college ‘and ainiversity system.To - .
thc > greatest extent possible, such work experience should be aimed primarily at® f
career exploration as part of the career decision-making process. -

.
hd - )

To embark on a massive wmj( experience entphasis will reqdire the
collaboratidn and expertme of the husiness-labor-industty commusity . Educators
simply do not have sufficient expertise or respurces to operate such programs by
thétselves. This means that the.implementafién -of career education necessarily "
involves sctive participation in educational pohcy makmg by,.personnel from the
budneu-labor-industry community LT

"An emphasis ofi’ career decision makmg that ighores parents is doomed to
almost certain failure. Work values afe heavily influenced by family.systems of
personal values. The school has no right to sibstitute the values of a particular
segment %l society’ for those he.ld by individual families. Part' of career
educationl efforts-to' help students view work favorably centers'on helping them' *
gain greite: understanding of and dppreciation for work done by their parents.
In m the result is often an increase in the parent’s own sense of personal
worth and a greater appreciation for contiibutions the parent makes tq $ociety <
through her or his own work. While, in many ways, a side beriefit of career
education, this effort alonelmay make some pasitive contribution to increases in *
productivity. e .o, A . . .

Finally, career education stands squarely behind the lifelong leaming concept
-The publie schopls are the public’s schools. We have paseed the time whcg.lhey
can be viewed s only daytime institutions existing only to serveryouth. The-
needs of adults for both occupational retraining and upgradjng and for assistance
in finding productive uses of leisure time are growing and will continue to grow.
If our schools could be kept open 6 days a week, 18 hours a day, end 12 nféaths
each year, it would do much to megt adult needs related to productivity.
Additionally, it would allow much greater flexibility in careér education’s goal
of providing, through work experience, & combination of a “learning-to-do” with
a “doing-to-learn” for secondary school age youth and for college students. e

’

"€Condition 8: The growing need for 4 presence of women in the work force has
not been reflected. adequately in cither the educational or the career options
. typically pictured for giris enrolled in our educational system. '

¢ »
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Coudition 10: Amedan education, as currently struétureﬂ does not adequately
meetvthe needs ?f minority or economically disadvantaged persons .in our «‘
society. . .
Probiems of bot!) race and sex’ stereotypmg in occupatxonaj choice and
occupanonal opportunities are currently attracting much national attention. It is
too bad tha'they have not attracted a similar degreg of action. We have ledrned .
that it is one thing to express yourself a3 beig in favor hrmnating such: biases
“through ative action programs and quite another {§&ruly act affigmatively.
To a con: erable extent, failure to move more rapidly’ or dramaﬁgallg,m these ~ |
matters -has, in fact been due to lack of ability to find qualified’ women or
minority persons‘to fill vac positions. Such persons cannot be created where
theydo not exist. . SRR 4

© ¢ A £ R S .
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¥ * .
.y Career educatlon takes Mdong-run apprc?acb to this problem beginningin the
" early elementary . years.' Part of this effbrt is a conscious attempt to :
remove bpth race and sex stereotyping fr8in elemgntary school textbooks and .
career materials. A secomd part is devoted to provrdmg adult role models=of
persons working in various occup,atlons who have overcome such stefeotyping/in _
their lives. A third part of this effortinvolves frank and candid dxscussron of the
problems ifiyolved in caree( decrwn‘malung activities. J
. ~.
‘ Problems 0 rotecung and expanding opportumt/xes for freedom ef occupa;,
" tional choice & lowdncome persons are strﬁ prevalent in our society. It isn’t
terribly traumatic tq remain occupatlonally undecided if your father owns thé
'factory It iswquite another thing if you don’t know where the money will come,
to pay for your next meal. It is one* thing to understand certain occupational
opportunities may become available if you secure the right education, but it is
- quite another thing to ﬁnd the funds necessary to secure such educanon

-

>+ Career educanon is commiitted to destroymg the cycle.of poverwﬂm leads.......,
to personal feelings of helplessness:and so to lack of productivity. We think it
would: be a good investment to- assure low-income persons that sufficient funds .
can be made available to them, in some fashion, 50 as to enable them to make .
and implement career choices. The cost of crime, vandalism, vidlence, and drugs
is far greater than would be the cost of providing sufficient funds to enable
Jow-income youth, fo make and to implement career choices, We cannot Rbpe to
1ncraue national productivity subs Jantially if we fail to allow low-income people
the means to become #8 productive as their talents wrll allow them to be. y
Condudln;Smmem ’ .« . ’

These, then, are tha 1 conditions that the career education movement seeks
to alleviate. In summarizing, I have contended that career education can make -
positive contributions to preductiyity problems in each of the following ways:

*
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CL Through making the work of the student—-hn‘i so the egncept of worle
. itsel£—-more rneamngfu} and satjsfying to students

] _\..
r

Through mcmaﬁ;ng student mastery of the bas:c acadentic skdls essential -
for adaptabnhty

® 4 ' b - ~ »
Through encourag;ng the process of mxmg both tife nature and the
} avaxlabxht'y of educational opportunities more consistent with the needs a

and demands of tite occupauonal socxety

-

Throngh emphasnz\ng edua‘xon as preparation for work, as a promment
‘and permanent goal of all of 'American education : ,

> ‘5 Tiu'oug,h placu;g equal emphasns on ad}ptabmty skllis and )ob specific
skilh in ocCupational preparanon programs.
‘6. Through increasing the career dec:sxonmaking skills, the job-seeking, job-
getting, and Job-holdmg skills of all students1
. (4 L e .
~ 7. Through increasing student knowledge of the world of pmd employment
' and the requirements for entering and suooeedmg in that world

. 8. Through mvolvmg persons from the business-labor- -industry community
in helping students understand and capitalize ot relatnonshxps between
education and work. B L

i A
9. Through encouraging the p'roductive use of leisure time as part of one’s
personal value system and of one’s lifestyle. .

e -

- 10. Through encouraging parents to parti¢ipate more actively and more
positively in career decisions made by their children.

i -

. T}gough reducmg b(y,a—-)ong range program, both race and sex stereotyp
. ing af they affect occupational choice nnd opportunity.

12. Thxough encouraging and promising hfelong learning opportunities for
adults and for. out-of-schdel youth .

13 Through supportlng and encouraging programs of educational ﬂnanclll
assistance to low:Income persons.
1, - N
Career education is & concept whose effective implomentatlon calls for actidn
pregrams on all of these frofits. Some of theso actions will require substantial -
funding, but the majority alo not require great amounts of new dollars. Rather, |
the primary cost fnvolved is thagf the effort required to convert the gonls into‘

‘ )




#Iocﬁve actions. Careét education is a concept crying for effecuﬁ action
hnplenmution . . i .

'Thm is no community in our natxon;hnt could not, if it chou to do %o, '
move immediately” toward implementing the ggreer ‘¢éducation concept. If all -

. communities wquld take such. aftions, it is obvious that all problems related to

ytoductivity in jon wqu still be far from completely solved. I hope it

also is obvious that career education is 8 concept that can help, jp some extent,

. in solving the problem of productmty It seems tome itis a concept wdlwonh




